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Assessment is an integral part of learning and teaching.  Staff use it to  work with each other, with the children and with their parents/ carers to set targets and plan for the next steps.

Teachers and Children
Teachers need to assess children’s knowledge and understanding, their skills and their attributes and capabilities.

Assessment is embedded in daily classroom practice through the following processes:

· Developing an open dialogue with children about their level of understanding of the curriculum, their self-esteem and how they learn best  
· Encouraging children to be involved in planning for their learning and with reference to what they already know / can do.
· Sharing learning intentions with the children

· Using effective questioning techniques

· Making learning as cognitively active as possible with most lesson time spent thinking and doing
· Focussing specific feedback on success criteria

· Ensuring written or oral feedback talks about the quality of a child’s work, what they can do to make it better and how to access help if they need it 

· Involving children in meaningful self and peer assessment

The majority of day-to-day assessments in the classroom will be formative and will rely on the consistent use of Teaching for Effective Learning strategies. These strategies, in conjunction with the Good Lesson format, enable teacher and learner to share a clear view of what is being learned and the progress towards outcomes being achieved. Twice a year, children throughout the school are involved in the self evaluation process, where they reflect on their learning and progress across the curriculum prior to parent/carer interviews. From Primary 4-7 the children, on a termly basis, complete Personal Learning Plans, allowing them personalisation and choice in evaluating progress and setting future goals in learning.
Summative assessment will be used less frequently but has a part to play in the overall process of gathering evidence about learning to inform the planning of next steps.  In reading and maths regular internal summative assessment is carried out as an additional mechanism for gauging the learner’s progress.
Staff and Assessment
Individual members of staff build up a picture of what ‘achieving’ means across the experiences and outcomes and through increasing familiarisation with the benchmarks. The strategic use of assessment materials leads to a genuine understanding of the breadth and depth of children’s learning and provides insight into the nature of future challenge and skills application. We strive to ensure that groups of staff have a secure and shared understanding of the standards children are expected to achieve in their learning across the Curriculum for Excellence.  This will require collegiate consideration of expectations:

· within a stage or year group

· in relation to progression between year groups

· within and between levels
· at transitions between establishments, from nursery to P1 and P7 to secondary.
The moderation cycle
At Glendale, arrangements are in place to help teachers to gain this understanding. The planning, assessment and evaluation cycle aims to ensure that children’s learning is progressing apace across the curriculum and that our team teaching procedures in maths and language deliver highly differentiated programmes.  
Teaching teams meet regularly to plan language programmes for specific groups and to hand over to each other.  Assessment and moderation of children’s work in language is often completed through collegiate working, leading to a better shared understanding of standards and of the next steps for individual children.  This team teaching approach undeniably requires a high level of commitment and mutual respect from staff, but reaps  rewards for children and results in a stimulating professional environment where it is possible to keep learning from each other.

In addition, teaching staff undertake POLLI,  observing colleagues whom they consider have a particular area of expertise.  This promotes an understanding of how the curriculum is delivered in a different stage and is a valuable CPD exercise in moderation.

At Glendale, curricular plans are monitored by SLT.  Planned programmes and assessment results are discussed with the teaching teams at formal, timetabled feedback sessions each term.  Class / support teachers and SLT members raise and discuss issues relating to the pace and nature of programmes, children’s attainment and achievement and next steps in learning and teaching.  Children who are experiencing a barrier to learning are identified through implementation of the Staged Intervention model.
Members of the SLT carry out regular classroom observations to ensure that the Good Lesson format, Teaching for Effective Learning strategies and formative assessment are in place.  During these observations, time is taken to talk to the children about the level of their understanding of their next steps in learning.  Written and verbal feedback is given to teachers after these observations.
 The HT and DHT monitor jotters across the curriculum to look at breadth, depth and quality of presentation.  Jotters also provide some evidence of rigour in literacy and numeracy across learning.

Across subject areas, the HT monitors planning and evaluation of progress through Curriculum for Excellence experiences and outcomes for every child and ensures that relevant information is passed to the next teacher at the start of each session.  Term 4 evaluations form the basis of hand-on notes for teachers receiving their new class. They outline key starting points and next steps in learning, so that a year’s worth of day-to-day insight helps the next member of staff. Collegiate meetings also take place, allowing staff to discuss progress and peer relationships to ensure a smooth transition from one class/teacher to another.    In addition, the DHT writes hand-on notes for every child with additional support needs.  These summarise referrals, assessment findings, next steps and any practical advice that may be useful.  The DHT meets with individual class teachers to talk through these notes to ensure there is the opportunity for staff to ask any questions, including requests for further CPD or coaching in context from colleagues.
Glendale Primary School’s Assessment Calendar

Below is a table showing pupil assessment which is done over the course of the session, and then filed into the pupil’s red assessment folder.

	Curricular Area
	Term 1
	Term 2
	Term 3
	Term 4

	Language
	√

Writing assessment
	√

Reading assessment
	√

Writing assessment 
	√

Reading assessment 

	Maths 
	Question banks/teacher made assessment in line with planner over course of session

HAM pupil self assessment grids (green folder)

	Topic
	√
	√
	√
	√

	Art
	
	√

Pupil self evaluation and 

individual piece for black folder
	Individual piece for black folder
	√

Pupil self evaluation and 

individual piece for black folder

	HWB
	√
	√
	√
	√

	RME
	√
	√
	√
	√

	ICT
	√
	√
	√
	√

	Play 
	Ongoing assessment 


Summative standardised tests are also used to build understanding of where a learner is on their journey. SNSA pupil assessment is carried out in Maths and Language at P1, P4 and P7. MALT in maths and PiRA in Reading are carried out annually. 
This table shows what teacher assessment/evaluation is done.

	Curricular Area
	Term 1
	Term 2
	Term 3
	Term 4

	Language
	· Termly evaluations of all aspects of language 

(reading, writing, spelling/phonics, grammar, handwriting,

                                  T & L, French) 
· L & T tracker

	Maths 
	· Termly evaluations for each group in Numeracy and Maths

· HAM teacher assessment grids (green folder)

	Topic
	· Termly evaluation

	Art
	· Termly evaluation

	HWB/PE
	· Termly evaluation

	RME
	· Termly evaluation

	ICT
	· Termly evaluation

	Music/Drama
	· Termly evaluation

	Play 
	· Termly evaluation

	Eco
	· Termly Record of work x 2


Collegiate working and moderation at a learning community level help whole staffs to develop their understanding of, and confidence in, their expectations across the curriculum.  It also supports children’s transitions from one establishment to another and aims to ensure greater consistency of approach through the levels.  
Teachers and Parents / Carers
Effective partnership working with parents and carers requires mutual trust and regular two-way communication.  The following processes and procedures aim to provide parents/ carers with straightforward useful information about their children’s learning and how they can be involved in it:

· annual stage workshops / meetings for parents / carers to look at resources and to hear about aspects of the curriculum and suggestions for homework support

· translation, as far as is practicable, of verbal and written information for parents / carers

· work in class with your child workshops on specific aspects of the curriculum, eg, maths, Word Aware etc. 

· informal information sessions, run by SLT on aspects of school life e.g. internet safety, SHRE, Seasons for Growth, curricular content.
· two written reports per session giving detail of children’s progress and next steps across the curricular areas

· two face-to-face parent / carer interviews per session where class and support teachers give straightforward information about children’s progress and what can be done to support their learning at home
· open afternoons for parents / carers to take part in celebrations of learning e.g. at the end of a science topic or for an RME assembly
· regular direction to the school website as a source of information and support for children’s learning and a means of celebrating their school achievements at home.  This may be particularly relevant for working parents who are not always able to attend open events during the school day.
· for children with additional support needs the DHT is the named contact who can be contacted throughout the year by parents / carers who want to discuss assessment results or further referrals

· robust tracking procedures ensure that HT / DHT have the necessary information to respond quickly to parental / carer concerns about progress.

Through our assessment procedures, we aim to build a learning partnership where teacher, child and parent / carer are committed to the process, have a clear view of their respective responsibilities and a shared understanding of the next steps in learning.
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