Glendale Primary School Dyslexia Policy

Policy Aims:

· To outline best practice in assessing literacy difficulties including dyslexia

· To highlight the staged approach of assessment and intervention used by Glendale PS

· To ensure parents and staff work in partnership

Rationale

Literacy is the key to accessing the full curriculum and to realising potential, therefore, difficulties with literacy require appropriate and prompt assessment and intervention. Children at all stages of school can experience a range of difficulties with aspects of literacy. Typically these difficulties will be overcome as children master the literacy curriculum, however for a small minority of children these difficulties may persist and can lead to a loss of confidence.

Dyslexia is a frequently used and misused term for children who experience literacy difficulties. A wide body of recent research has been reviewed by the British Psychological society who provide the following definition:

‘Dyslexia is evident when accurate or fluent word reading and/or spelling develops very incompletely or with great difficulty. This focuses on literacy learning at the word level and implies that the problem is severe and persistent despite appropriate learning opportunities. It provides the basis for a staged process of assessment through teaching’ (British Psychological Society, 2005).

This definition, recently tested in law (Andrews vs Nottinghamshire County Council, 2003) and endorsed by HMIe (2008) suggests that the assessment of children with regard to dyslexia is based on an ongoing process rather than a focus on a one off test. Assessment and intervention is part of a staged process focusing on an analysis of a range of information leading to appropriate intervention. 

Assessment and Intervention

The term dyslexia only refers to the word reading and spelling aspects of literacy rather than all the skills required to be competent in language learning. 

When assessing adequacy of opportunity it is important to look at a wide range of factors which may include school attendance, emotional wellbeing or home support. 

The term persistence refers to difficulties which remain in spite of good teaching and adequacy of opportunity.

A staged approach to assessment and intervention is used in accordance with the local authority’s draft policy on additional support needs, ‘Every Child is Included’.

A staged approach to assessment and intervention







Working in partnership

Glendale Primary School wants to support children and their families. Staff are keen to work in partnership with parents. Parents are encouraged to inform the school of any concerns they have as soon as they arise to allow discussion to take place to consider how to collaboratively support the child.

Information about additional support needs and strategies being used will be passed from the child’s current class teacher to the next one to ensure consistency of approach. At transition to secondary information about support strategies being used will be given to the relevant school.
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Stage 2





If class teachers continue to have concerns over a child or group’s progress, further additional teacher discussion will take place with the Senior Management Team. Additional teacher support may be offered. This can take the form of Cluster Support (usually a small group), Depute Head Teacher support within the language programme or 1:1 Reading Rescue type support. Children who join the school at the P5-7 stages and who are new to English can receive 1:1 or small group English as an Additional Language support as staffing allows. In all cases, additional support is planned in conjunction with the class teacher to ensure overall cohesion of approaches and content. Such support will be reflected in teachers’ planning and feedback from SMT as part of the planning cycle. Additional information will also be recorded in the planning and reporting framework (PRF).





Stage 1





At any time, teachers can discuss children’s progress and well-being with the Senior Management Team. This may lead to adjustment of pace, teaching approaches or materials used, for the whole group or an individual child. Occasionally such adjustments are not sufficient to meet a child’s needs and a move from one group to another is appropriate, to ensure optimum pace and content. Parents are kept informed of such changes and the reasons for them. Such support will be reflected in teachers’ planning and feedback from SMT as part of the planning cycle. A planning and reporting framework (PRF) will be opened.





Progress is continually monitored.





Stage 0





The vast majority of children have their needs met successfully through the differentiated programme. Teachers plan, deliver and evaluate the learning and teaching and have regular formal and informal monitoring of this cycle.


The progress of all children is regularly assessed using formative techniques such as teacher observation of taught reading and spelling strategies. Summative assessment includes regular phonic, target word and common word checks in the early stages and spelling tests at the upper stages.





Such assessment and planning is integral to all stages to enable consideration of appropriate supports.





Stage 3





If little progress is being made, with parental permission, the Educational Psychologist (EP) could become involved at this stage. He/she would apply the British Psychological Society guidelines on identification of dyslexia. He/she will investigate levels of ability, adequacy of opportunity and persistence over time and through contexts. 





During the assessment process the EP will give advice to teachers and parents on appropriate practical strategies to try at school and at home. Continued consultation will take place between the EP/staff and parents. Targets and strategies/supports being implemented will be documented in an additional support plan (ASP). This plan will be evaluated at least every six months. Parents will have the opportunity to contribute and will be provided with a copy. 





Stage 4





If in addition, a child has support from agencies outwith education e.g. social work or health which impacts on their learning, they will have a support plan drawn up collaboratively by all agencies involved.














